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DISTRICT PROFESSIONAL DEVELOPMENT PLAN
2010 -2011

Please write all of your responses for the school professional development plan on the template. You will want
to refer to the guidance document for an explanation of each of the sections in the plan and for a list of helpful
tools and resources in the Collaborative Professional Learning in School and Beyond tool kit.

To begin ing in each section, place the cursor at the end of the last question in the section and hit

enter/rerturn key.

SECTION BUILDING A DISTRICT PROFESSIONAL DEVELOPMENT PLAN:

e A. Reflection

Provide a narrative that reflects the committee’s thinking on the following questions:

1. What were the positive aspects of previous professional development opportunities in your district that you want to re-
tain and replicate? What challenges emerged that require attention?

2. Through previous evaluations of your professional development program have you been able to document how profes-
sional development is improving teacher practices and student learning? If yes, describe how you have accomplished
this task.

3. How have you ensured that professional learning is addressing student learning needs and is aligned to the district and
school priorities and key initiatives and programs?

1. From the elementary level to the high schoospenel, professional development
opportunities in Bernards Township for 2008-2008 &or the current school
year, met many of the varied needs of both vetergperienced and novice
instructional staff. With the continued growthtire pupil population and the
ongoing focus on differentiated instruction, ounfessional development
opportunities are revised each year. New StaffeQelofferings, continued pull-
out training, curriculum meetings, staff developtemphasis at faculty
meetings, the increased use of on-line supportquiltraining and a rigorous
continuation of the Flex-Day option support ourlgoaneet the professional
development needs of our staff.

One of the most positive aspects of Bernards Toipisprofessional
development is the established Staff College pragkéarious courses are offered
during both the summer and academic year to addrasy of the needs
established by the teachers and stakeholders (&dration, parents, teachers,
community members, board members). Each yeaxaheus groups are
surveyed to establish a list of needs. Staff @elleourses include a wide variety
of topics including up-to-date technology trainimgijting techniques, math



programs, as well as various offerings in differaed instruction which aligns
with the district goal. In addition, there has baanoverwhelming positive
response to the tablet PC courses at the middidighdschool levels. Teachers
feel that this was practical to everyday teachivag aided in differentiated
instruction and provided a visual supplement tedes. At all levels, constructive
remarks were collected through course feedbackshegarding any of the
trainings related to the district goal of diffenamed instruction.

Such diversity in course offerings and tailoredgoeon initiatives helped boost
participation by both tenured and non-tenured gaffancing and meeting our
district vision. Teachers attended 86 differenirses for a total of 66dours.
The average hours per staff involvement in varidtesf College courses was
approximately six hours.

Staff College courses helped to meet both studehstaff learning needs in
several ways. First, these staff opportunities arege teachers to experiment
with different techniques in their own classrooniext, the learning
opportunities allow teachers to choose from a wialgety of course offerings to
help meet each individual's personal developmamgalls. In addition, the classes
can be tailored to teachers’ specific grade leveie staff feels strongly that the
professional development helps the students’ lagrneeds by developing
lifelong learners. In addition, Bernards Townshipdents perform exceedingly
well on state mandated testing. At the high scheadl, teachers see excellent
student performance on both mid-term and final exdfmally, the skills being
taught to the students enable the learners toayispitical, capable, independent
thinking.

A Flex-Day offering is made available to staff egelar. By choosing pertinent
and meaningful staff college courses during the gean the summer, aligned
with their personal, professional and district gpataff have the option to
customize their professional development rathen gwbscribe to a district-wide
or technology in-service day. In 2008-2009 oub4T¥ certificated staff members
536 participated in meeting the Flex Day requiremérur this year we are well
on our way with similar numbers.

An additional positive aspect of previous profesalalevelopment includes the
opportunity for staff members to participate viadistrict training sessions run by
specialists and/or supervisors in the district.SEngainings are typically
conducted through pull-out training sessions dutirggday or during scheduled
grade level meetings. While staff does not alwagsthe pull-out trainings as
beneficial to their learning as Staff College, tloe majority of sessions, 50% of
the staff felt these to be beneficial. However, sahthe teachers felt these
sessions would be more useful if the staff were@ddspecifically which sections
of the content area should be addressed in traifmngpme of the pull-out
sessions, teachers believed the information wasseftl or the information



being provided was for units of study the staff bii@ady taught for several
years.

The district supported teachers’ enrollment in masi Master’'s programs and
continued the Administrative Intern program, whprbvided teachers an
opportunity to explore the challenges of admintgtra Three teachers, one from
each level, elementary, middle and high schooli@pated in the program in the
2008-2009 and 2009-2010 school years. Each inmmpleted five hours of
research in ten related fields including: curricalleadership, supervision of
instruction, pupil personnel services, personneiagament, community
relations, student relations, facilities managemecttool finance and school law.
In addition each intern completed a culminatinggebwhich he/she presented to
the Board, faculty or various committees.

In the past two years, the district has grappldat wivariety of challenges as it
attempted to meet the various learning goals aaftldgvelopment initiatives.
The elementary level began completing report cardsne. In addition, all staff
needed to keep their district mandated website®gate. The availability to
access this website at all times and from any logatas met with the
introduction of all elementary staff obtaining netk laptops. The middle and
high school teachers were previously given taldetputers. Finally, the district
now mandates that all teachers use an on-line anodpr lesson planning. Plans
are available for viewing by administrators at &me.

Many of the teachers expressed the difficulties @vadlenges that exist in order
to provide professional development to so manyediifit grade levels that also
meet each teacher’s individual needs as well adittact’s current goal of
differentiated instruction. Some of the staff mensifelt that there have not been
enough courses addressing differentiated instnu¢tidnelp the staff feel
comfortable enough in all areas to implement thisative. At times, the staff has
indicated that curriculum meetings would be a wohd@rena to further develop
differentiated instructional methods. In addititeachers are needed to develop
and run Staff College courses in other areas. 8tafhbers would like the
opportunity to attend outside workshops or to hgwest speakers come to the
school in order to fill some of these gaps. Fomepia, the middle school
teachers’ feedback reflected a need to increaseuimder of staff college courses
and/or provide the staff with outside speakers tiath educators how to
reinforce positive behaviors and/or decrease negiaghaviors. The high school
teachers feel there is a lack of offerings provittetit their specific subject areas.
In some instances, there are courses which arestggithat are not offered due
to lack of instructors for specific areas. Finallgme courses are cancelled due to
low enrollment.

Cost continues to be a major challenge as therknaited funds currently
available that can be allocated towards profesteelopment. Therefore, most
professional developmental needs must come frommihe district. This is a



drastic change from several years ago when stafilmees were provided with the
opportunity to attend outside workshops within lacgd year. Some teachers have
been able to attend outside conferences if theglaleeto obtain funding through
their school’'s PTO. In addition, all “Teachers loétYear” are able to attend a
conference of their choice. Some schools are lgpétrthe possibility of writing
grants in order to finance professional speakers.

The district has been able to look at seveedsm order to help evaluate the
professional development program and how professidevelopment has been
improving teacher practices as well as studenhiegr One of the main resources
for this information comes from each individualdbar’'s Professional
Development Plan. Administrators are able to lootha current PDP’s of
teachers to identify what aspects of the profesdidavelopment program have
been helpful for them meeting their personal gdalsddition, each year all
teachers fill out a “Needs Assessment” survey tp tiee Professional
Development Committee decide what skills need aiing. These needs are
then presented to the staff for teachers to creegded Staff College courses. In
the future, the reflection piece on the class eatadn sheet will be revised to gain
better information from the participants.

Through the analysis of state standardized teslistgct administrators access
the needs for professional development for thehiex@c The needs are broken up
by grade level and discipline areas.

Various data is analyzed to ensure that theepsadnal development being
presented is address ing student learning needss atigned to the district and
school priorities, key initiatives and programsh&als that administer the NJAsk
(grades 3hrough 8) use the results to identify areas ofkmeas which can be
addressed either at a specific grade level otf@igeneral population. In addition,
individual student’s scores can be evaluated tk foomajor areas of weakness.
In all grade levels, yearly district writing samplare assessed. The elementary
schools also look at Developmental Reading Assesis(D&RA) scores for
children, comparing their scores from the beginmmhthe year to the end to
further evaluate reading levels and comprehensiowtt. Also in the elementary
level, the district uses the Words Their Way progend can track individual
children’s growth from September through June.sTdta is used to generate
conversations among staff to find areas of weakaesd strength. In the high
school, unit assessments, mid-year and end ofey@ans demonstrate areas of
growth and, again weaknesses.

Additionally, in the middle school, teachers exaenofass and unit assessments in
all content areas all throughout the year to evalstudent learning and growth.
For every curriculum review, sub committees arened in which the latest
research is reviewed, the current program is asdesgher alternative programs
are evaluated, and teacher and student needsraeyed to determine the future
direction of the curriculum.



District Level Professional Development Planning Template

SECTION BUILDING A DISTRICT PROFESSIONAL DEVELOPMENT PLAN:
e B. Needs Assessment

Provide the definition for question (1) and then provide responses to the remaing questions::

1. Each district has developed an initial definition of student achievement. What commonalities do you notice in the def-
initions? What student learning priorities are highlighted in the definitions? How will the LPDC support these defini-
tions as they develop the local plan?

2. How did the district committee communicate student learing priorities to the schools for school planning? How has

the district committee sought input for district priorities for professional development? Summarize the formal or informal

needs assessments that were conducted to identify adult learning priorities focused on student learning gaps?

Identify key data for the district plan that were used to provide evidence of adult learing needs based on student needs.

4. What did the final analysis of the needs assessments show to be district priorities?

w

1. The commonalities among schools on the defmitibstudent achievement can
be readily discerned between elementary and secpnda

Our four elementary schools concentrated on trecta¥ke, personal domain with such
key phrases as: become life long lovers of leggrid@ecome assertive, determined,
confident individuals, make responsible decisioafiect on their own strengths and
challenges, respect the rights of others, probleiresand have high ethical
standards.

Academic excellence and meeting grade level bendtawaere mentioned in their
list of characteristics, but all four elementarfcols overwhelmingly concentrated
on the personal qualities of individuals as leagrpniorities.

As we move to the middle school, as a result af fleeus for the coming year, their
definition of student achievement centered on #rsgnal and affective qualities
almost echoing the elementary learning priorities.

The middle school noted such ideas as: confidaespgct for learning, ability to
apply new skills to real life, independent livingsk-taking, self worth, thinking for
one’s self and reflection on personal actions.

The high school definition of student achievemeautuded personal ideas, become
life long learners and display critical, capalielependent thinking which were
noted in the elementary and middle school, but edswentrated heavily on academic
achievement. Performance on standardized testsyp@ance on mid term and finals
were emphasized along with admittance into presigcolleges.

The LPDC will support these definitions by offeriStaff College courses on positive
behavior and the social, affective side of schaaols their students.



2. The district committee met several times with sikhool committees to explain
the process for creating Professional Learning Canities based on evaluation of
student data and teachers’ goals. Student pei®riere discussed and the school
committees worked with their facilities to develgchool based plan.

Data from informal surveys of teachers has beetyasd to ascertain the
professional development needs of the facultyividdal schools have administered
informal surveys to determine the needs of thehiegdfaculty in their buildings.
Teachers were asked to identify their own persprakessional development needs
and use student data (writing samples, standardestsl, trends in advanced
placement results and post graduation plans) tbwskting goals.

Overall, the teachers requested more classes éer&ifiated Instruction and more
content-based classes as well as more opportutotesend out-of-district
workshops.

Additionally in the elementary buildings, teachezported that writing skills were
imperative to focus on for the 2010 — 2011 scheairy The middle school
determined that implementing a school wide positigbavior plan would ensure a
successful learning environment. Differentiatestidaction will remain the goal of
the high school faculty. Finally, during mentodanentoree meetings surveys were
given to determine the professional developmendseénew teachers and their
mentors. This information was used to inform thelitators who then addressed the
needs of the group.

We also surveyed administrators, parents, commuméymbers, Board members and
support staff. We asked the groups what theyghbthey or teachers needed in
terms of professional development based on stuthdat

Administrators noted teachers needed hands-onedeaél content specific strategies
for Differentiated Instruction; courses on instraotl strategies to integrate the
technology of the netbooks and PC tablets intacthgsroom; how to utilize data to
drive instructional decision making; and, implemegthe Professional Learning
Communities (PLC) into the classroom.

Parents and community members mentioned technottiggrsity and Differentiated
Instruction.

Our support staff is always looking to upgradertieemputer skills and the Board
Curriculum Committee noted that a course on anafyaieb content and websites as
to reliability, a course on public relations, sr@sanagement courses dealing with
difficult people and continuing our emphasis onf@&iéntiated Instruction might be
useful.



3. As previously mentioned, key data resourced ts@entify adult learning needs
based on student needs consisted of surveys tddlbbers in each school, feedback
evaluation forms from Staff College courses, staffveys conducted by the District
Professional Development Committee and formaludisions in cross-town, faculty
and department level meetings. The District actib8| Professional Development
Committees will continue to obtain data from studeteachers and the community
to meet the expectations and goals of student aament at all levels.

4. Based upon the needs assessment, our distaatyphas been determined to be
professional development in the area of Differaatidnstruction. Through the use
of DI, at the elementary level, professional depelent will be focused on the
implementation of specific writing skills in order reach all students, especially
reluctant writers. At the secondary level, we wak Differentiated Instruction to
develop and implement a positive behavior reinforest system and high standards
of academic achievement. The district goals aeeifipally aligned to foster a
learning environment that meets the needs of eypey of learner (academically and
socially). The district maintains that Differerigd Instruction will enhance student
achievement on standardized assessments, collegssamhs and district evaluation
tools. The Bernards Township Professional Develapnistrict Committee, based
on discussion and surveys of faculty and staff reimed goals and expectations to
meet the high educational expectations of the siisgdstaff, and community
members. Additionally, it will foster a learniegivironment that meets the needs of
every type of learner. The Professional Develogriammittee recommends that
educators and administrators take advantage @ttifé College courses offered by
the district to enhance their knowledge and impletaigon of Differentiated
Instruction. Bernard’s Board of Education offeeseral professional development
opportunities to assist educators in implementifféeEentiated Instruction into the
classroom.



District Level Professional Development Planning Template

SECTION BUILDING A DISTRICT PROFESSIONAL DEVELOPMENT PLAN:
e C. Professional Development Goals for the District

Provide your responses to the following questions:

1. List the district's established student learning goals and other learning needs. These should: be based on an overview
of the schools' goals; an analysis of the needs assessment data; be directly tied to enhanced student learmning; and be
measurable and attainable.

2. List the professional development goals for the district. These could be SMART goals.

. Specific: Be specific about what is to be accomplished

. Measurable: Identify how the goal will be measured

. Attainable: Ensure the capacity exists to accomplish the goal

. Results Based: Identify the benchmarks and outcomes for the goal

. Time-bound: Set a specific timeframe for completing the goal

3. Provide an explanation of how the district professional development goals align with the district priorities goals and the
systemic goals of the district.

Q

® O 0 o

1. As stated in the summaries of the individual schpahs for this coming year,
each of the elementary schools is focused on isargdhe writing achievement
of students. This data comes from conducting @siassessment at each of the
schools. Goals in many of the buildings includsing performance on
standardized district and state assessments aasveleating students who
actively engage in self-reflection when analyzihgit writing mechanics and idea
development. These goals are measurable througisthef the district writing
samples, teacher anecdotal records, and perfornoemites NJASK.

Additionally, teachers continuously reflect onstlident writing to discern
growth.

At the secondary level, needs assessments revealeed to instill in students a
desire to become life-long learners who acknowldtigetheir decisions and
actions impact their future. Therefore, for thisneng year, the middle school is
focused on reinforcing positive behaviors and desireg negative behaviors.
Through the use of surveys teachers can meastutelatshifts of the students
over time. At the high school, teachers will mibet student learning goal of
maximizing student potential through stressingitiygortance of differentiated
instruction.

2. Professional Development Goals

At the elementary level, we will promote the impeavent in writing
instruction through differentiated instruction. Ebe elementary goals,
teachers will work with their grade level colleagw grade level meetings,
K-5 curriculum meetings and at Staff College cosi@e writing in which



staff from all our elementary schools are invité&hother opportunity to
measure success and benchmark is our cross-schbsti¢tiScoring days
where teachers from all our elementary schools é&and score student
writing.

At the secondary level, teachers will effectivetyplement Differentiated
Instruction through the examination and practicéeafning styles,
instructional strategies, and assessments. Atigteschool teachers will
deepen their understanding of professional learoamgmunities related to
Differentiated Instruction, develop and implemeppm@priate differentiated
activities for students, assess student progressise data to revise
instruction within their department. The middl&sal hopes to inform all
teachers and support staff of the Positive Beh&®fogram (PBP) and
develop a turn-key group who will implement inteithdaily
lessonsl/interactions with students some speciéasdf the PBP directly
related to Differentiated Instruction and the pegsilearning needs of
students.

3. Bernards Township Schools have the systemic bislgfall students can
maximize their potential, become contributing mersl society, maintain a
commitment to life-long learning, and achieve thEOXCS at all grade levels.
The district has had a focus on Differentiatedringtton for a number of years. It
is the belief of the district that all students salcceed when material is presented
to them in a way that makes it easy for them tonle&Vith an intense focus on
Differentiated Instruction, both the elementary aedondary goals can be
achieved. Material presented in a variety of wegys help all students at the
elementary level improve their writing skills artea development. At the
secondary level, Differentiated Instruction willntmue to be examined through
learning styles, instructional strategies, and sssents within each department.



1. Professional Development structures address@wariety of learning opportunities
for the professional and paraprofessional statfth& K-5 level, training is often
implemented using the grade level team structigsues identified by test score analysis
and anecdotal records about student performancemnéach grade level leader, building
principal, and curriculum supervisor about the fgenature of the needed training.
Common planning time, AM meetings and lunchtimdegpél discussions offer timely
professional support for the grade level teams.

A true middle school model guides all decisiongriades 6-8. Daily team meetings
begin the professional development in a cross-aular fashion. The team concept
continues in monthly department meetings structarednd the various content area
issues. As instructional challenges, new teackirgjegies, and pupil concerns arise,
each of these areas can be addressed by varionstertures as the professionals seek
to increase their knowledge and deepen their owmatment to education.

The 9-12 arena continues to rely upon various te@nctures linked to common
disciplines i.e. world language, mathematics, datiadies. In addition the Guidance
team interacts with all these stakeholders andeteetheir understanding of multiple
curricular challenges. As ancillary members ofheeantent area department, the



counselors share critical information on collegenpiing while the teaching staff informs
the counselors about course expectations.

Throughout the K-12 spectrum, special educatioohtess function on different but still
integrated footing as they combine their uniqueeettpe in multiple team configurations
to learn and improve instruction: Child Study Tedma¢lass support teams, resource
room colleagues. At each level, training and msienal development occur routinely.

An exciting new component of professional developt@yolves in the world of on-line
training. At all grade levels, professionals foamy years have been able to earn
advanced credits through multiple on-line univgrsitferings. Similarly the District’s
Staff College has begun to offer many on-line @adseginning with “How to Teach On-
line.” The Moodle application facilitates instrignt, on-line discussion boards, and
dissemination of course materials all remotely fittvn district environment. The newest
tool for professional development includes Webirthed various professional
organizations have begun to offer such as NCTMi¢at Council of Teacher of
Mathematics), NCTE (National Council Teacher of Esig, and ASCD (Association for
Supervision and Curriculum Development).

We hope to continue to offer webinars for all ieted staff. This year for math teachers
we had a webinar on “Meeting the Need of All Studddsing Differentiated Instruction
for Mathematics Grade 6-12,” and one for elementaaghers “Simple Strategies for
Using Data to Improve Learning” facilitated by JdgTighe.

When our teachers do go to out of district to whdyss, their choices must be approved
by their principals or supervisors to insure thekgbops are in line with our district
goals and beliefs.

We are always looking for new courses, book tafid fallow up courses to provide
support for our teachers as they embark on thaff development journeys in their
learning communities.

Our Staff College supported by grade level, teaepattment and faculty meetings
summarize the context of our district’s staff deyghent. Bolstered by on line offerings
and outside workshops, we have created varietyasmualsity for our staff to accomplish
their goals.

2. The new high school requirements have promipiech training especially in the area
of mathematics and the Algebra | course. Graderseuntinues its lesson study in
mathematics while all secondary math teachers baplored strategies for
differentiation.

Language Arts has focused on better interventionatfrisk students K-5. At the 6-8
level the implementation of the Developmental Regdissessment has required staff
training and a deeper understanding of the chadiegy weak readers. High school



Language Arts teachers are exploring new waysttodnce on-line activities: using
wikis, on-line discussion, word streaming, etc.cAtevised Language Arts Literacy
standards will dictate some necessary changeslhasit@e inclusion of the 2Literacy
Standards.

Social studies will re-arrange the order of coursggades 6-8 to ease the transition of
students both socially and academically, and mtedii development and training will
target that reality. Writing across the curriculamd reading in non-fiction will continue
to be a focal point. Working with students on jpéwrasing and summarizing non-fiction
texts will continue. An awareness of active citigeip and helping students connect with
their communities will be a goal with some inteoidinary units.

End of course tests in Biology will also require tittention of the science department.
These staff members are also developing a comnidghléb format. The K-5 staff is
learning about inquiry based science Kits.

World Languages continue to develop assessmeheithtee modes of communication
as well as implementing new standards. Latin vélffered at the'grade and will
drive some staff development at the elementaryl.leve

Differentiated Instruction and active student gapttion continue to require training
across all grades and content areas.

The 2f' Literacy Standards will need attention in all sdbjareas across all grades.

3. All four of our elementary schools have chosaeiting as the focus of their school-
based learning communities. When we put out olifaracourses for our summer Staff
College, we also sent our survey which indicated the elementary teachers would be
looking for courses focused on writing. We alstend to share with each school the
professional development plans of all other scheolsross district meetings can be
planned and information shared.

Our middle school decided to focus on behaviorwadvill support their learning
community by offering Staff College courses andlifating out-of-district workshops
focused on behavior. The high school’s goal of@édntiated Instruction can also be
supported by Staff College and out-of-district wsir&ps.

Schools with closely aligned goals can take adypntd the monthly K-5 Curriculum
meetings or the monthly department meetings 6P| out training and new Staff
College courses also address professional develtpaign common concerns.

Building administrators and curriculum supervisbase the flexibility to address any
learning goals. Just as the district dignifiesldaning differences of the students, so too
does it accept the differences in the professista.



4. When learning gaps occur, we will actively parswt-of-district workshops or
consultants to fill those gaps.

Many teachers in Bernards Township seek graduapeds to further inform their
practice in the classroom. This too can addresgtbfessional learning gaps. The
District supports teachers’ life-long learning lgymbursing expenses incurred for
continuing education. Pursuant to our contraeitiers wishing to matriculate in
Masters or Doctorate programs can receive reimimeseof up to one hundred
percent of their tuition for the first Masters Degrand seventy-five percent for a
second Masters Degree. Partial reimbursemensasadfered for non-matriculated
courses. Further incentive is provided by salacygases that accompany the
Masters, Masters plus 30 credits and/or Doctoratediucation.

5. In high school departments, middle school teantselementary grade-level teams,
needs assessments and standardized test scorekepgh®vdata that drives student
learning.

Each school year, teams take pains to analyzedatetermine school goals. Staff
College Courses are specifically designed to addseglents’ learning goals. At
team or department meetings principals, assistamtipals, supervisors and teachers
analyze and provide anecdotal evidence to suppemeed for particular areas of
study for teachers so that students’ needs canrelbe Beer coaching, administrator
taught courses, and collaborative plans all dematessupport and protocols that are
in place in all of our schools to focus on studeatning.

6. On the first day of in-service in September, Eyges are directed to professional
development offerings in the Fall-Spring Staff @gk Bulletin. The district
professional development opportunities are comnatecto all stakeholders via the
Bernards Township Board of Education website. Alpéoyees of the district are e-
mailed supplements to the Staff College Bulletic@srses are added. At the end of
the school year, employees of Bernards Townshig-anailed the Summer Staff
College Bulletin. This enables stakeholders t@ tadurses even during the summer.
In addition, our Staff College courses are opealltemployees of Somerset County
districts. We will also post the District Profemsal Plan on our website. At LPDC
meetings we will examine and share the plan, implaithe strategies and evaluate
the results at the end of the year. During th@skthear, the building professional
development teams will monitor their plans and sersdlts to the LPDC via the
committee liaisons.



7. Many of the offerings in our Staff College Bulletine specifically tailored to the
building and/or district goals. Learning goals determined by student needs as
defined quantitatively by scores on standardizetstend anecdotally by teachers.
Needs assessments are administered at the begofreagh school year to
determine what sorts of trainings are necessaagltivess students’ needs and the
learning goals of the school. The overarching goéthe district, in this year’s
case, Differentiated Learning are incorporated velrenpossible in Staff College
offerings.



A school district’'s commitment to allocate time aedources towards professional
development initiatives is an essential componétitesuccess of such programs.
Bernards Township School District values the cosagons that occur during
networking opportunities within and across the st our district. These
opportunities include, but are not limited to, ndntK-5 curriculum meetings, cross
town meetings, district wide technology trainingaf6College courses,
faculty/department/grade level meetings, curriculuriting process, textbook review
committees, pull-out content area training, newe lviaining, peer coaching, mentoring,
action research/independent study opportunitien@mdadministrator training.
Individual schools provide opportunities for vedi@rticulation across grade levels and
disciplines. There are also outlets provided facker discussion across disciplines
through teacher blogs, teacher lead book talkdeaxchers using workshops to turnkey
with other staff members. Bernards Township provithe staff with professional
development workshops and curriculum meetingsdhat time for collegial discussions
related to district and school professional develept plans.

Our most recent endeavor has been the creatiorof#fgsional learning communities in
each school. These professional learning commusmtievide opportunities for staff
members to make relevant decisions related to phnefessional development. As we
begin this process in our district, time has be@vided for staff members to participate
in training related to the structure and purposBIldE’s. Also, each school’'s PLC has
focused professional development opportunitiesrad@chool and district goals. All
four of our elementary schools PLC’s will focuswriting. Our middle school PLC has
chosen to work on a school-wide model of positigeiglinary attitudes and behaviors



while our high school PLC has chosen to concentratBifferentiated Instruction as it
relates to each curricular area.

In addition, there are structures in place thatqoie collaboration for professional
learning. One such structure is our Staff Colleggmam, which encourages teachers to
take classes that interest them and relate to phefessional development plan. Classes
are offered after school from September to Aprd daring the summer months. These
classes are taught by staff members, administrataisupport staff who have expertise
which was identified as an area of need by staftfidt wide. Staff College classes are
also offered online, providing an accessible wagrigage more staff members involved
in the program. Each staff member may take six $otiStaff College coursework per
year for Flex Day credit and an additional fiftdesurs are required for non-tenured staff.
The 15 hour classes focus on Essential Elementsttiction, Classroom Management,
Teaching Styles/Learning Styles and Brain Basedtriieg.

We encourage our nurses, CST members, guidanceaommand media specialists to
offer courses for their colleagues keeping theneadirof current research findings in
those areas and providing expertise in their af@gdk. This year several courses were
offered and taught by our administrators and Chédm Members that included ways of
helping children deal with stress, bipolar disosderolence and autism. Our district
nursing staff as well as our physical educatioff saaght AED skills, basic life support
and CPR.

These district wide programs and time allocatia@tsaside for collegial discussions have
a single focus which is to impact student learnmthe classroom. As a staff, we are
trained for the administering of the NJASK and depmental reading assessments. In
addition, faculty members meet to score holistycallr district writing samples and also
meet to develop additional district wide assessméfthether the entire staff meets to
discuss curriculum, an entire grade level acrdsschbols meet to score holistically
student writing or a single grade level meets szass affective practices, the central
focus always revolves around helping students ¢oesed.

2. As previously mentioned, the Staff College pawgris a structure established by
the district that significantly effects professibdavelopment opportunities for the staff.

In order to ensure the quality of each class offetiee assistant superintendent personally
approves all course offerings. In addition, thdrdishas made a commitment to

providing necessary materials for classes thatirediue purchase of such items as texts
for book talks. The district’s dedication to th@gram reaches beyond a financial
obligation by providing a day off for staff who eaat least six credits of class time

within a given year. Finally, the district has eddbrated with the Somerset County
Superintendent of Schools to begin expanding &afege offerings to several other
districts in the county. This allows faculty frorther districts to take our Staff College
classes as part of the shared service agreememtawe opened up our program during
the year and in the summer. Conversely, our staffalso attend classes at other districts
in Somerset County participating in shared sta¥iettgpment.



In addition to providing a network of experts withthe staff, Bernards Township is also
committed to providing opportunities for staff tibeand lectures and programs presented
by experts outside the district. Many staff memiatsnd out of district workshops that
are paid for by the district or themselves, inahgdsome staff members who attend
workshops after school and on weekends, hostedebdmerset County Education
Association and the New Jersey Education Assodcialibe district also provided staff
members the opportunity to participate in a weboradata analysis, which was used to
help create relevant school goals on math asse$sAiso, educators can take advantage
of our course reimbursement program that provigesitial support for those staff
members wishing to take graduate level classesdidtict also seeks out experts from
around the community, such as the DODGE Foundatiom offer learning through
poetry and the 4-H Center who offer environmentagpams, as a way for the schools to
connect with the community in meaningful and retev@discussions.

Finally, the Bernards Township administrators pdevsupport and services for all staff
members, from the beginning teacher to the vetstaihmember. The district offers an
extensive mentoring program to beginning teach@shelps provide the support needed
for a first year teacher to succeed. Also, dissigiervisors offer their expertise in their
fields to demonstrate successful lessons, coaldwfééachers and offer feedback on
student work. The supervisors provide training tigto department meetings, district-
wide K-5 meetings, and work one on one with staffrsmovative teaching strategies

3. Although change is the essential component yganfessional who establishes
himself/herself as a lifelong learner, this chaafjen takes people out of their comfort
zone and creates resistance in some situations.ighihy the leadership at the Bernards
Township School District makes it a priority to egg and support all stakeholders in
making the change towards collaborative professi@aaning. An essential component
in engaging each member of the staff is to proaid@utlet for his/her voice to be heard.
In order to provide such an outlet, the districhacted a survey to establish the needs of
the staff and have been utilizing the results o survey as the primary resource for
supporting the staff as we evolve as a districts Jkar the staff surveys conducted at
each school included: teaching staff members alsas¢he nurses, Child Study Team
members, the Media Specialists, Speech teachecsip@itonal, Physical Therapists and
Guidance Counselors. Principals and Assistanchats at each school also
participated. The results of the surveys mirragadh other to a certain degree. All
schools valued the Staff College program as a gedatle for staff development and
totally supported the Flex Day opportunity. Stiff request more content-based courses
and more courses in Differentiated Instruction, district goal. Staff also expressed an
interest in attending more out-of-district workskpwhich have been limited due to
finances. Our Instructional Aides noted that tnagnhow to deal with parents, how to
deal with students outside the classroom and additicomputer training would be
helpful. We also surveyed our parents who notatlgffective technology use in the
classroom, educating teachers for diversity anéebBghtiated Instruction are a few areas
that would benefit staff. Our support staff is als looking to upgrade their computer
skills and the Board Curriculum Committee noted thaourse on analyzing web content
and websites as to reliability, a course on puldiations, stress management courses,



courses, dealing with difficult people and contimubur courses on Differentiated
Instruction might be useful. In addition to thig\sey data, we also analyze student data
to provide relevant learning opportunities for taff to grow. In this way, we are always
committed to the concept that all professional ttgyaent opportunities should focus on
improving student learning.



1. Each building in the district will set specipicofessional development goals based on
the needs of the building. Staff will have morpuhas to what they are learning, how
they are learning it, and relevance in every dag@dure. Each professional will learn
information and be educated based on building bpesférences. Proof that learning is
taking place will be shown through building leveh&iations including staff feedback,
student feedback, and student assessments.

Ridge High School:

Through the School Professional Development PlatgdrHigh School educators will
attend professional development courses to enhltheaeknowledge of Differentiated
Instruction and facilitate its implementation wittglassroom lessons and activities.
Evidence indicating staff knowledge includes Prsi@sal Development survey forms,
lesson plans, and formal teacher observations.dwigear the Professional
Development Committee will survey the faculty refjag their implementation of DI
and will analyze their suggestions to better suptiis school-wide goal.

William Annin Middle School

The knowledge, skills, and behaviors that educatdtdearn as a result of the School
Professional Development Plan will focus on teachedeling positive disciplinary
attitudes and behaviors. Indicators that supp@William Annin Middle School
acquisition of new skills include:

Improvement in teacher practice

* Increased sense of self-efficacy of faculty analent population

* Measured student results of improved behavidraadecrease in Report of
Misconducts; an increase in positive choices, nesidity, and personal accountability



» Data of students making sociably responsiblecgsoas well as being empowered to
make thoughtful and appropriate actions

» Teacher logs, teacher reflections, collaborgpitaamning, team learning and action
research

» Coaching, collaborative plans, and case disonssi

 Informal assessments such as peer observatiabaorative logs, teacher reflections,
copies of assessment tools including turnkey gaatp

* Formal assessments such as administrative aigsrg, teacher professional
development plans, demonstration lessons by adimatien and/or supervisors, analysis
of student data, and behavior improvement plans

Liberty Corner Elementary School

The student data that will be used to determine kiwowledge, skills or behaviors
impact student learning are the district writinghgdes from Fall 2010 to Spring 2011.
Feedback evaluations forms from Staff College mteavidence of job-embedded
collaboration.

Through the process of the Professional Developrakam, the teachers will achieve the
following:
Increased awareness of the skills which need tmheentrated on in each grade
level.
Continual assessment of the students and theirggsghrough the in-house
assessments.
Increased communication with grade level membedsdigcussion as to
progress, successes and failures.
Use of consistent rubrics to assess student writing
Constant evaluation, discussion and revisions@kthategies being used to assist
students who have difficulties in the area of wgti
Mount Prospect Elementary School and Cedar Hill Elenentary School
The knowledge, skills, and behaviors that teachdtsttain as a result of the
professional development:
- Understanding of writing workshop, writing processl structure
Implementing writing interventions
Lesson plans will reflect specific objectives amdgedures for writing
interventions
Using effective practices for examining studentkvor
Identify and use school resources for specificrigetions
Teams will meet to evaluate teaching strategies
Differentiate interventions
Analyze data to implement a plan for at risk stugen
Developing timeline for intervention and reflectiohinterventions

Oak Street Elementary School
Reflecting on the impact of the professional depeient plan by resurveying
teachers at the end of year and modifying futusyo



Analyze data of boys’ Language Arts scores on thA3K in grades 3-5 in order
to evaluate the improvements of the reading antngrclubs.

Implementation of reading and writing surveys tacteers and third grade boys in
order to examine improvements in the male studexttiside towards language
arts during the 2010/2011 school year.

Informal focus group among teachers to discusptbgress of the Language Arts
program.

School community observation and anecdotal evidehaaproved positive

social interaction between students and staff.

The evidence we will use in all our elementary stfito indicate that the staff has
learned the new skills are:
School community observation and anecdotal evidehaaproved positive
social interaction between students and staff.
Teacher lesson plans that indicate objectivesatfke of specific writing
interventions
Verbal communication and self reflection duringsaéiff meetings
Student writing pieces, including fall/spring wnitj samples and classroom
assignments
Periodic review of intervention timeline throughniscemarks
Professional Development Plan end of year evaloatith administration

2. In order to evaluate the effectiveness of ttede®sional Development School Plans,
student data will be collected to determine howdtadfs’ knowledge, skills, or behaviors
has impacted student learning. Each school wilecbthe data in different forms. At
the high school, the student data that will be usetktermine the effectiveness of
Differentiated Instruction includes: standardizesttscores, writing portfolios, teacher
observation of students, and midterm/final exannmagjrades. At the middle school
student focus groups, student written reflectistisent survey results, character
education awards, and conflict/resolution lessombsaxtivities will be examined. The
elementary schools will review and assess theidistriting samples given in the fall of
2010 and the spring of 2011 to determine the ch#majds evident due to the
professional learning that has occurred duringstifeol year. The student data that will
be used to determine how these knowledge, skilleebaviors impacted student learning
include: pre-test and post test at predeterminthials for progress monitoring,
analysis of uniformed assessments in order toifantividual learning plans for at risk
students, transfer of skills to individual classrowriting pieces, and reflection on the
impact of the professional development plan bymesging teachers at the end of year
and modifying future goals.

3. Along with student assessments, additional ttetiawill help us, as a district, evaluate
the new programs will be staff, teacher, and adstriaion feedback. Staff will be asked
to reflect on learning opportunities and relevatocimcreasing student learning and
performance. In some cases, student disciplindo@iexamined as well.



4. Each building will now have a goal which &athers and support staff will work
together to achieve. All staff was provided th@anpunity to express their thoughts
prior to building goals being written to ensurettathneeds were considered. In
order to achieve each goal, staff will have to wiardgether during team meeting time,
faculty meetings, department meetings, and att&fticollege training sessions after
school or in the summer to work toward the buildyogls. Evidence that this is
taking place will be reflected in the final assessatffeedback and also attendance at
building based Staff College courses and/or megtiggecifically for the high
school, the District Professional Development Rlan encourage job-embedded
collaboration by offering more cross-curricular fessional Development courses
specializing in Differentiated Instruction, suchussng teams to sign up for Staff
College courses. There may also be specific tinneimg monthly department
meetings for collaboration and discussion of Déferated Instruction techniques. At
the elementary schools, staff collaboration wikletglace during faculty meetings and
grade level meetings. Staff will be encourageshare their reflections with the
representatives of the PLC as well as on anonymegdletion surveys multiple times
during the year. The surveys will be used to lalpct the PLC as they plan
upcoming opportunities as well as begin to coltata for future professional
development plans. For all schools in the distjaii-embedded collaboration will be
encouraged through the planning, development aptemmentation of strategies and
assessments for grade level goals aligned withad@ral district goals. Evidence
used to support these initiatives begins with tatetted for discussions during
faculty, grade level and curriculum meetings. Fertividence will be provided
through the culmination of grade level data.

5. Staff will be asked to reflect and provide feedbatkiepartment meetings,
faculty meetings, and grade level meetings at thigling level. At the district
level, each staff member will be asked to provigledback about the year’s Staff
College courses. At the building level, teacheitslhve asked to complete surveys
and provide written feedback at the faculty meetiwypere everyone is required
to attend. Staff can also be surveyed at oneeofrtndatory district in-service
days to assess productivity. Data needed to artbwezvaluation questions could
include information from teacher surveys, Profesaidevelopment Plans,
individual teacher supervisor observations andlbaell, and departmental data
collected by supervisors.



1. Each building in the district will set specipicofessional development goals based on
the needs of the building. Staff will have morpuhas to what they are learning, how
they are learning it, and relevance in every dag@dure. Each professional will learn
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4. Each building will now have a goal which &athers and support staff will work
together to achieve. All staff was provided th@anpunity to express their thoughts
prior to building goals being written to ensurettathneeds were considered. In
order to achieve each goal, staff will have to wiardgether during team meeting time,
faculty meetings, department meetings, and att&fticollege training sessions after
school or in the summer to work toward the buildyogls. Evidence that this is
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LIBERTY CORNER ELEMENTARY SCHOOL

1. Reflection ~ The district offers a wide rangdrafning opportunities in the form of
Staff College offerings, continued pull-out traigjrihe implementation of online Staff
College courses, and a rigorous continuation dédehtiated Flex Day options. In
addition, a survey is administered to all elemegntariddle and high school instructional
and support staff to determine needed instructtaff College courses are developed to
meet the demands of the staff. Instructional ssadible to select courses based on their
own personal needs to further develop their skills.

2. Needs Assessment ~ Liberty Corner School’s defmbf achievement is defined as
students who demonstrate academic excellence dasv&bcial assurance, the ability to
think critically, to work cooperatively, to havdave of learning, and to become
assertive, determined individuals who contributsifpeely to society. For the year 2010-
2011, our goal is for our students to be succesdfitgrs both in and out of school as
well as across all curricular areas. To be a sstakariter, students need to be able to
write effectively to a topic and clearly expressittpoint of view in both fiction and
nonfiction writing, across all subjects.

3. Professional Development Goals ~ The studemileguigoals indicate a need in the
area of writing from basic mechanics through depelent of their ideas and how they
are expressed. This varies from grade level togylawkl. The educators’ goals indicate a
need to gain additional learning on how to motivatactant writers.

4. Professional Development Opportunities ~ Oppatiesfor learning to reach the
school Professional Development Goals are availdlblese include a school
Professional Learning Community (PLC) which wilMeaone individual from each grade
level represented, grade level goals, Staff Collegeiculum mapping with specialists,
and grade level meetings.



5. Professional Development Resources ~ Resourc&sdéessional Development
include monthly staff/faculty meetings, monthly dedevel meetings, Professional
Learning Community Meetings, district Staff Colle@taff College opportunities from
neighboring districts, and online Staff College ogipnities.

6. Evaluation ~ Through the process of the ProfeséiDevelopment Plan, the teachers
will achieve increased awareness of the skills tvimeed to be concentrated on in each
grade level, continual assessment of the studewltsheir progress, increased
communication with grade level members, use of isterst rubrics, constant evaluation,
discussion and revisions of the strategies beieg ts assist students.



MOUNT PROSPECT ELEMENTARY SCHOOL

1. The Professional Development opportunities at M&ospect were aligned with
staff professional plans. These plans were alignédschool and district goals.
Through the reflective process and key elementprimiessional development
there was a formative change in culture. This wasm@plished through more
inter-disciplinary collaboration and more opporties for staff involvement and
accountability within the school community. Furtlesaluation of the process led
to informal inference that student learning becamoge interactive in a
cooperative learning environment addressing thesieéindividual learners.
Despite the challenges noted in the reflective ggecsuch as availability of time,
funds and a growing district, there will be a catee effort to pool resources and
create buy-in initiatives.

2. Mount Prospect School broadly defines studentesgiment as preparing
learners for the twenty-first century. This prepi@aaencompasses the
development of critical thinking and problem solyskills and requires all
learners to foster collaboration among their pegemder to improve overall
achievement. Analytical interpretation of studewrky utilizing both formative
and summative assessments, has provided valudbienation in the creation of
school goals at Mount Prospect and aids teachem®mtoring their progress
with these goals. All stakeholders completed sws\bgt required them to reflect
on past practices and future needs. These survengsiwturn analyzed by the
professional development committee in order to pl@velevant professional
development throughout the year. The establishiwieafprofessional
development committee at Mount Prospect Schodleskey component in
analyzing staff feedback and ultimately facilitgtiopics and agendas for future
professional development.

3. The Professional Development goal, based upon sisady the cumulative data,
is to support the improvement of effective writiieghniques. Our school goals,



as aligned with the district goal of differentiatedtruction, will focus on
students increasing their writing proficiency byotar more points as delineated
on the District Writing Sample from fall to springcach grade level has chosen a
SMART goal within the confines of writing instrueti to focus upon. These
goals are developmentally appropriate and weregméated through analyzation
of the fall writing samples. For each goal, benahka and outcomes are being
evaluated. A specific time-frame for completing toal has been allotted.
Professional Development Opportunities will be pded at Mount Prospect
using multiple venues that promote collaboratiomss disciplines. This
professional development will be fostered througinthly faculty meetings
where grade level teams, including special educatiad special area teachers,
will discuss classroom strategies targeted towtreschievement of our school
goal. Furthermore, each team will broaden thesgersations during monthly
grade level meetings, district curriculum meetiagd weekly team meetings.
Grade level meetings will typically be comprisechudre than one grade level to
provide vertical articulation. Additionally, oppartities will be presented for
colleagues to observe one another on grade ledehenoss grade level.
Curriculum meetings will enable teachers to comjpait@tives among all
elementary schools within the district.

Resources needed to ensure ongoing professionallogevent will include:
meeting times for the entire faculty, teams andigilavels. The staff will need
opportunities to develop their skills in variedrfaats such as Staff College,
curriculum meetings, observation and collaboratpgcasts, conferences,
mentoring and focused training on specific goals.order to accomplish these
professional development opportunities qualifiestrunctors and the support of
district administrators will be needed. Also, fisahocation toward these goals is
necessary

. The evaluation of the school professional develagrp&n will be attained in the
following ways: 1) teachers will implement variowsting interventions; 2)
evaluate the teaching strategies using student;\8prnalyze the data gathered
from the student work and 4) create a timelinefdiother intervention. Teachers
will develop a deeper understanding of effectivatsgies in writing workshop.
Skills will be identified in individual lesson playbjectives. Outcomes will be
communicated through periodic review, reflectiond &inal evaluation by school
administration. The impact on student learningd lagl determined by a pre and
post test, analysis of uniformed assessments a&nplitiormance by students on
individual writing pieces. Additionally, futureastdardized test scores, district
data analysis and the development of pre and pstst that are aligned with each
grade level goal will be used.



1. The Oak Street Elementary School professior@hiag staff reflected upon the
success of previous staff development opportunitsewell as collectively anticipated
challenges in future professional development imglietation. The programs that we
have found to be successful include: our Chardadeication initiative, the Words Their
Way spelling program, and Guided Reading.

In addition to the staff survey, the SPDC also yred the 2009 NJ ASK scores. The
committee concluded that male students are perfayinélow female students in
Language Arts and math.

2. The staff at Oak Street School defines studemesement as making socially
responsible choices at school, becoming life-l@agriers, and meeting district and state
wide benchmarks.

3. Two student goals were determined. An acadgoutis to reduce the writing
achievement gap between males and females. Al ga@his to encourage students to
engage in positive verbal and social interaction.

4, The staff aspires to facilitate an understandinipe goals, values, and
framework of Professional Learning Communitiesao#laborative group meetings that
promote vertical and horizontal articulation.

5. In order to accomplish this, three grade leveétimgs will be introduced for
vertical articulation. The SPDC will also be immplenting horizontal articulation by
including special area teachers in our monthly giagel meetings. Special area



teachers will be an integral part of curriculum piayg at the conclusion of the school
year.

6. In order to assess and evaluate our professi@vallopment plan the committee
will analyze grades 3-5 Language Arts NJ ASK scoiBse third grade teachers will
complete a reading and writing survey in orderkareine the overall enthusiasm and
progress of the male students. The success gdlanwill be determined by a survey
that will be administered to the staff at the cosain of the 2010-2011 school year.



WILLIAM ANNIN MIDDLE SCHOOL
1. In previous years, the district has taken owmpref professional development.
Moving forward, individual schools will be providirtheir school plan. It is felt that
previously needs were met by courses being offerelistrict employees that provided
diverse offerings that met the needs of differapgattments, grades and staff members.
Differentiated Instruction and professional deveh@mt opportunities were met with
success. Itis now felt that middle school teashesuld like professional development
opportunities to assist educators on how to reagqositive behaviors and/or decrease
negative behaviors. This can be accomplished ksidmispeakers or additional Staff
College courses.

2. Student achievement is identified as:

Positive student outcomes;

Confidence in academic and social situations

Student responsibility for learning

The ability to apply new skills to real life situ@ts
Students will demonstrate competency, independanhing, risk taking, self-
discipline, confidence, and self-worth
Students will meet goals demonstrated by the ghiditisten, to think for oneself
and to self-assess their actions
Students will demonstrate the Bernards Townshipr@o&Education Pillars of
Character: trustworthiness, respect, responsipflirness, caring and citizenship
Student behavior will reflect a school that supp@adsitive health and well-being.



The needs assessment determined that teachdisatatie current discipline plan at
WAMS does not decrease negative behavior; howéwsas determined that a more
positive approach to discipline would be more dffecand teachers would be more open
to a new positive reinforcement program.

3. There are two goals for William Annin Middle Sci:

1. Toinform 100% of all teachers and support statfudlithe effectiveness and
benefits of using the PBP specifically relatedne positive learning needs of
the students.

2. To develop a voluntary, turn-key group who will ilement, into their daily
lessons/interaction with students, some specigasdof the Positive Behavior
Program directly related to differentiating instioa and the positive learning
needs of the students.

4/5.  The Professional Development Opportunitieskmprovided by the Professional
Development Committee offering courses, meetinglsadher learning circles that will
provide the necessary information. This will beasweed through staff feedback and
reflection. Turn-key trainers will provide traigrat department meetings, faculty
meetings and through learning communities. To enprofessional learning is ongoing
the district and school Professional Developmemnnh@dtees will ensure turn-key
trainers are trained and participating in Professi®evelopment opportunities. The
staff of William Annin Middle School can avail theelves to the training and
Professional Development opportunities offered.

6. During the first year the Positive Behavior Reog will be evaluated through a
variety of methods which include: student feedbidckugh surveys, student focus
groups, staff feedback through surveys as welthed community feedback.



The school-based professional development tesnétermined that the staff is
currently satisfied with the Staff College courasesl hopes to continue the
program. The technology training offerings and naed pedagogy courses for
our non-tenured teachers have proven valuabld sbe.

Ridge High School faculty and administrationine$ student achievement
ambiguously, but after surveying teachers about gezceived definitions of
student achievement the following themes were lededevelopment of lifelong
learners, student performance on standardized ststent admittance into
prestigious college programs, student performamnceaid-term and final exams,
and fostering students’ ability to display criticehpable, independent thinking.

The Bernards Township School district has emstiabtl student learning goals to
include the following: to allow each student to nmaize his/her potential, to
become a contributing member of society, to mamndégacommitment to life-long
learning, and to achieve the New Jersey Core Guuanc Content Standards at all
grade levels. In accordance with these studemtiieg goals, the school
professional development aim is to effectively iexpent Differentiated
Instruction through the examination and practiceeafning styles, instructional
strategies, and assessments for the 2010-2011l|saw0

The process and structure that Ridge High Sth&obfessional Development
Committee will use to provide professional learnopgportunities includes



6.

establishing time during monthly department meetinghis will be led by the
supervisor in collaboration with department membeénsaddition, district-wide
Staff College should be continued. The preseoriadf material will be made in
collaboration with administration and staff. Thidl be monitored and modified
using needs assessments and course evaluations.

5. In order for the staff to complete their goaDofferentiated Instruction, a variety
of resources will be necessary. This will includening staff about Professional
Learning Communities, designated time for staff] Hre continuation of the Staff
College program. In the ideal world, release tadueng the day would be given for
teachers to be trained and to meet. However, théHinancial limitations of our
district, the cost of releasing teachers would tiside of the school’s budget. If we
look within our available resources, time and tiragncan be provided in department
and faculty meetings.

Through the School Professional Development,Rdacators will attend Staff
College courses to enhance their knowledge of Riffeated Instruction and
facilitate its implementation within classroom less and activities. As already
mentioned, evidence indicating staff knowledgeudels professional
development survey forms, lesson plans, and foteaaher observations. In
December and May, we will survey our staff to gebe goal of Differentiated
Instruction has been developed and what suppadaded to best move it
forward.



